QUEENS COLLEGE, EDUCATIONAL UNIT
CITY UNIVERSITY OF NEW YORK

SPRING 2007, Department of Secondary Education and Youth Services

	SEYS 350 (Section E7M3) – Cognition, Technology, and Instruction for Diverse Learners
Day/Time/Location:  WEDNESDAY 7:10 P.M – 9:40 P.M (Room:  KY 115)


	Instructor:
	Dr. Héfer Bembenutty

	Office & Phone:
	Powdermaker Hall, 150-P                       (718) 997-5158 
	

	E-mail:
	bembenuttyseys@yahoo.com

	Office Hours:
	Monday & Wednesday:  6:00 pm to 7:00 pm, and by appointment


I. Course Description

3 hr.; 3 cr.; 20 hr. field experience. Prereq.: SEYS 201 and 221.  Open only to students in the teacher education programs.  Designed to prepare students for integrating psychological perspectives of learning and teaching with technology in their respective disciplines.  Students will examine the role of cognition in learning and consider how technological media may be used to promote the effective use of cognitive strategies in the various subject matter domains.  Specifically, they will explore the nature, type, and function of cognitive skills in learning (e.g., critical thinking skills, metacognition, and problem-solving), and how these cognitive processes and skills are used in the acquisition, perception, representation, and construction of knowledge.
Through a critical exploration of topics concerning adolescence development, this course sets out to provide a basis for thinking about the relationship between adolescence development and learning.  Various theories of development and learning will be covered, including theories proposed by Piaget, Vygotsky, Skinner, and Bandura.  Through the entire course, we will be asking the following questions.

The course highlights the ongoing interplay between cognition, language, affect, self-regulation, motivation, and social functioning.  Individual differences in abilities, learning styles, and academic performance are examined, with attention to cultural diversity.

Classes will be conducted under the postulation that effective teaching preparation, teaching effectiveness, and learning is not limited to impart knowledge of content area or ability to pass state-mandated tests.  Rather, the classes will be conducted under the notion that teacher candidates’ beliefs, values, motivation, cognition, and self-regulatory processes are associated with their own learning and their future practice.  In addition of learning how to teach, teacher candidates need to know how to learn.

Classes will include lecture, discussion, applications, cooperative group work, and reflective evaluation of classroom practices.

II. Relationship of Course to the Education Unit’s Conceptual Framework (see Appendix E, F & G)

Queens College is located in the diverse urban community of Flushing, in the New York City Borough of Queens. This course is aligned with the Core Values of the Education Unit of “promoting Equity, Excellence, and Ethics in urban schools and communities.”  The objectives of the course are also aligned with the INTASC Principles (Interstate New Teachers Assessment and Support Consortium).  More specifically, the Education Unit is committed to preparing teachers and educational professionals who:

· Build inclusive communities that nurture and challenge all learners (Equity)

· Demonstrate professionalism, scholarship, efficacy, and evidence-based and reflective practice (Excellence); and

· Value diversity, democracy, and social justice (Ethics).

Based on the Core Values, the Education developed seven principles each of which addresses areas of knowledge, skill, and disposition [values].  

	The Seven Queens College Educational Unit’s Principles

	1) Discipline-Specific Competencies

2) Learning and Development

3) Families and Urban Communities 
4) Diversity and Inclusion: Democracy and Social Justice

5) Language and Literacy 
6) Curriculum Instruction and Assessment
7) Technology


III. Course Competencies

The course objectives are display on Table 1.  The objectives are aligned with Queens College-Seven Principles related to teacher candidates and the Unit of Education Conceptual Framework (see Appendixes E).  All candidates upon successful completion of SEYS 552 will have developed and demonstrated the following knowledge, skills, and dispositions:

Table 1

	SEYS 350 Course Competencies (Knowledge, Skills & Dispositions)
	Education Unit Core Values
	Queens College 7-Principles
	INTASC

	1. Knowledge, skills, and disposition to understand and value the professional role of their specific discipline, the principles and theories that guide their professional discipline, the tools used in their discipline, their role as teachers, and apply their understanding of their specific discipline to classroom situations.


	Equity

Excellence

Ethics
	1, 2, & 6
	1 & 9

	2. Knowledge, skills, and disposition  to understand and value how the major theories explain different developmental levels of learners, that learning occurs through multiple ways, the role of teachers in the students’ learning process, the importance of adapting classroom plans and objectives to the level of learners, and apply their understanding to real school situations their.


	Equity

Excellence

Ethics
	1, 2, 4, & 6
	3, 4, & 5

	3. Knowledge, skills, and disposition to understand and value the important role of culture and social justice to enrich learning, that diversity foster respect, promote social justice, and support learning, the importance of accommodating students with special needs, the importance of gender and ethnic differences in the classroom, and apply their understanding to classroom situations.


	Equity

Excellence

Ethics
	3, 4, & 5
	2 & 3

	4. Knowledge, skills, and disposition to understand and value the major principles and practice of curriculum, how teachers create a classroom environment that promotes learning and minimizes off-task behavior, how can teachers effectively deal with the misbehavior that do occur, and apply their understanding to classroom situations.


	Equity

Excellence

Ethics
	3, 4, & 5
	7 & 8

	5. Knowledge, skills, and disposition to understanding and value the basic operations of current technology (i.e., search online articles using ERIC database, PowerPoint, Acrobat, Internet, Group Discussion, Concept Maps, Tables) that can be use as tools to enhance learning in a classroom, and apply their understanding to their specific discipline.
	Equity

Excellence
	1, 2, 6, & 7
	6 


IV. Required Text and Materials

Slavin, R. E.  (2006).  Educational psychology: Theory and practice (8th ed.).  Boston:  Allyn & Bacon.

Required reading (Available on E-Reserve in the Library):
Additional readings will be available online or on E-Reserve.

The required readings are available on E-Reserve at Queens College library.  The Website is http://www.reserve.qc.edu.  Look under professor’s name, then the course SEYS 350, write the password (it will be given to you in class), and click on the article/books.  Please note that in the website there are articles that pertain to other courses I am teaching.  Thus, you are only responsible for reading the articles/books assigned to you in this course.  Reading must be completed before each class meeting.

Required material:  The students will need:

Two notebooks each of a single subject (one for taking notes in class and one for taking notes during the field observation), and a weekly/academic planner, a highlighter, and TWO rewritable compact disk [CD-RW]).
V. ATTENDANCE AND CLASS PARTICIPATION:
ATTENDANCE:

Attendance at all scheduled class sessions is required.  Any changes to the syllabus will be announced in class.  You are responsible for these changes whether or not you are present in class.  It is up to you to contact a colleague or the instructor for the information you missed.  All class assignments must be handed in on time.  Five percent (5%) of the total possible points will be deducted for the first day of a missed assignment and one percent (1%) per each day thereafter (e.g., if the students submits the assignments two days later, 6% will be deducted).
CLASS PARTICIPATION:
Reading materials set forth in the course’s calendar are to be read before class.  Active participation in the class facilitates your learning and ensures that your questions regarding the course material are addressed.  Everyone has something valuable to contribute, and these contributions are not only welcome, but are essential to a stimulating class discussion and learning.  It is important that we respect the opinions of others. 

VI. Course Performance-Based Assessment Measures

1.    MIDTERM EXAMINATION:
There will be a midterm examination from the required textbook, class discussions, and small group activities.  The test will consist of multiple-choice questions, short answers, and or true-false items.  Parts of the test will be taken in-class and the other parts will be taken at home.  There will be a review period during the class before the exam that will consist of a brief overview of what has been covered for that exam, followed by an opportunity for students to ask questions.  

There will be a non-graded practice test before the midterm exam to familiarize the students with the actual tests, to reduce students’ level of test anxiety, and to give an opportunity to the students to self-evaluate their test preparation.  

We will not have a make-up test.  All students will take exam on the day and time they are given.  If the exam is missed, a note on Doctor’s stationary is required.  The student must notify the instructor of the absence prior to the exam.  Each case will be dealt with on an individual basis.

2. ASSESSMENT OF TEACHER CANDIDATES’ DISPOSITION (non-graded):

During the semester, teacher candidates’ disposition for learning and teaching, motivation, and use of learning strategies will be self-assessed.  Teacher candidates will receive individual and group feedback in order to enhance their learning experience.  These self-assessments will help the instructor to modify and improve the instruction and to look for appropriate ways to enhance the students’ learning experience.  At the same time, these self-assessments will help teacher candidates to evaluate their academic progress and to adjust their learning process whenever they found it necessary.  The instructor will retain all these assessments.  The students will not receive course grade for these self-assessments, but they are required.

3.  FIELDWORK REFLECTIVE PAPER:

Teacher candidates in 7-12 education programs (i.e., English, foreign languages, mathematics, science, and social studies have to complete 20 hours of fieldwork for their SEYS 350 course. 

All teacher candidates registered for the SEYS 350 course will write a reflective report related to fieldwork observation for the SEYS 350 course.  Teacher should write their reflection report based on their fieldwork experience for the said courses.
Information concerning the fieldwork requirements is attached to this syllabus.  Appendix C displays the rubric for the Reflective Paper.

During the field observation the students should write their observations with regard to the teacher-students and peer relationships, use of learning strategies, examples of the constructivist, behaviorist, social cognitive, and information processing approaches, delay of gratification, motivation, perception of homework, procrastination, lesson planning, classroom management, individual and cultural differences, language differences, test administrations, help-seeking activities, and note taking.  

The students will ask the principal of the school to sign a letter indicating that they gave you permission to do the observation in their school.  A copy of the letter will be provided to you in class.  Further, the students will maintain an attendance record sheet, which will be signed by the teacher they will observe every time the students observed a classroom.  The attendance record sheet will be given to you in class.

The students are required to submit to the instructor a reflective paper addressing the following aspects:

· Introduction:  Include a highly and clear introduction with the major points that will be discussed and a statement indicating the purpose of the reflective paper.  Define all major concepts included in the introduction (two paragraphs).
· Classroom/school environment:  Include a highly and clear description of the instructional environment and the students with at least 7 descriptors (e.g., name of the school, location of the school, grade level, number of students in the classroom, ethnicity, gender, religion, language) (one paragraph).  Provide a copy of the school’s website as an appendix.
· Instructional objectives/assessment:  Include a highly and clear description of the objectives of two particular lessons, a description of three ways in which the assessments were used and how they were linked to the instructional objectives, and a description of three ways in which the instructional objectives and assessments of the lesson could or could not enhance students’ learning experience.  Include field notes to support your contentions.  Include a copy of the two lesson plans (as two appendixes).  Examine the effectiveness of the lesson plans in the light of the Bloom Taxonomy.  Examine how consistently the lesson plans are with the components of a lesson plan described by Slavin.  Re-write one of the lesson plans to have it reflecting all the components of the lesson plan described by Slavin; in your revision include how you will integrate a) self-regulation of learning, b) consideration of individual and group differences, and c) students with special educational needs.
· Lesson Plan addressing scaffolding and integrating multicultural education (ethnicity):  Include a highly and clear description of an instructional approach used by the classroom teacher (scaffolding), description of three ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook, and a description of three ways in which the instructional approach could or could not enhance students’ learning experience.  Include field notes to support your contentions.  Revise a lesson plan given to you by the teacher to have it reflecting how could you teach the lesson using scaffolding (include the original and the revised lesson plan as two appendixes).  Be sure to integrate multicultural education into the lesson. 
· Lesson Plan addressing discovery learning and integrating multicultural education (gender):  Include a highly and clear description of an instructional approach used by the classroom teacher (discovery learning), description of three ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook, and a description of three ways in which the instructional approach could or could not enhance students’ learning experience.  Include field notes to support your contentions. Revise a lesson plan given to you by the teacher to have it reflecting how could you teach the lesson using discovery learning (include the original and the revised lesson plan as two appendixes). Be sure to integrate multicultural education into the lesson.
· Lesson Plan addressing shaping and integrating multicultural education (students with special educational needs):  Include a highly and clear description of an instructional approach used by the classroom teacher (shaping), description of three ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook, and a description of three ways in which the instructional approach could or could not enhance students’ learning experience.  Include field notes to support your contentions. Revise a lesson plan given to you by the teacher to have it reflecting how could you teach the lesson using shaping (include the original and the revised lesson plan as two appendixes). Be sure to integrate multicultural education into the lesson.
· Philosophy of teaching:  Write a statement expressing your philosophy of teaching (e.g., include your position related to classroom management, multicultural education, homework, self-regulation, self-efficacy, delay of gratification, preferred theory of learning) and include it as an appendix (two to three paragraphs only).  The views and beliefs included in your statement will not be graded—your grade will be determined only by how accurately you will use the concepts learned in class.

· Conclusion:  Include a highly and clear restatement of the purpose of the reflection paper and a conclusion containing three points derived and sustained by the issues discussed in the reflection paper (two paragraphs).  
5.  ONLINE BULLETING BOARD (no graded):

The course will be complemented with online information.  Getting information posted online is required.  You are expected to check the online bulleting board three times per week to see whether the instructor posted new information and handouts important for the course.  Access to the online bulleting-board is possible through Yahoo.com.  The instructor will provide the username and password to the students.  Since the Yahoo account will be used for academic purposes in the course, the students are responsible for how the use the account.  The students cannot make changes, add or delete material from the Yahoo account, and they cannot share with other individuals the username, password, and the material obtained from the Yahoo account.

6. WEEKLY PLANNER (non-graded):

During the entire semester, the students are expected to use a Weekly Planner, in which they will keep track of their academic activities for SEYS 350.  The Students will not receive course grade for the weekly planner, but it is required.

7.  A REWRITABLE COMPACT DISK (CD-RW) (no graded):
At the end of the semester, the students will submit a rewritable compact disk (CD-RW) to the instructor containing a copy of all their work produced in the course.

8.  COMPUTER LAB (non-graded):

As part of the class, the students will participate in several computer lab sections in which they will learn how to use technology to enhance instruction in the classroom and how to search online articles by using ERIC database, www.yahoo.com, and www.google.com.

9. INSTRUCTIONAL PLAN (adapted from an assignment created by Dr. Alpana Bhattacharya); a Group Project:
SEYS 350 students are expected to complete the following two related assignments.

A. Technology-based Instructional Plan.  The students will work in groups of two students.  This assignment requires designing of a written instructional plan to show integration of technological applications for enhancing the cognitive processing skills of secondary school students in a content-area (e.g., Physical Education, Music, Foreign Languages).  The students will also search for two appropriate empirical educational articles to use them as a theoretical foundation of their instructional plan.  Technology-based instructional plan guidelines have been included in this syllabus.  Examples of instructional plan papers are available in our Yahoo account.  Appendix D displays the specific criteria for the instructional plan.  
Technology-Based Instructional Plan (A Group Project)

The technology-based instructional plan will have two steps:

A.  Instructional Plan Paper:  In groups of two, the students will prepare an instructional plan.  This assignment requires designing a written instructional plan to display integration of technology applications for enhancing the cognitive processing skills of secondary school students in a content-area, such as Math.  The students will also search for and use two appropriate empirical educational articles to use them as the theoretical foundation of the instructional plan.

Each group will provide a weekly written report signed by all of the members in which they will state the activities and responsibilities of each group members.  The students will receive individual grades based on their contribution to the project.  Each student is expected to contribute EQUALLY to the project.  A student who does not show evidence of equal contribution will be asked to do the project alone at any time during the project.  Examples of lack of equal contribution are:  missing classes when the group worked together, missing meetings with the group outside of the class, no responding to peers’ telephone calls or –e-mails, inability to contribute on time, failing to sign the weekly group report, inability to reach a consensus and agreement with group members, and or contributing an inadequate work.

B.  Mini Lesson Presentation:  Each group of students will conduct a mini lesson based on their instructional plan.  Students will use technology (e.g., LCD projection device, desktop/laptop computer) to present their instructional plan.  Students will use software programs (e.g., PowerPoint, Microsoft Word, EXCEL, and Internet Programs) to enhance their instructional presentation.

The following guidelines must be adhered in publishing of the instructional plan:

· Print each page of the plan on a standard-sized (8 in. x 11 in.) heavy white paper.

· Edit the plan for grammatical, mechanical, and spelling errors before printing it.

· Double-space between all lines of the instructional plan; use a 12-point, Times (except in the appendixes)

New Roman typeface throughout the instructional plan; leave 1-inch margin at the top, bottom, right, and left of every page of the plan.

· Identify sections of the instructional plan with headings and subheadings.

Format of the Technology-based Instructional Plan Paper

The following format should be incorporated in the organization of the Technology-based Instructional Plan:

Title page:

Table of Contents (on a separate page alone).  For example:

Abstract











3

Introduction










4

Research Papers










5

Description of the Pedagogical Method







6

Description of the Instructional Plan







6

Post-Instruction’s Self-evaluation of the Teaching Effectiveness 




7
Discussion










8

Educational Implications









9

References










10

Appendix A (Instructional Plan)
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Appendix B (Home-page of the website)
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Appendix C (Home-page of the program)
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Abstract (A brief summary of the instructional plan) (on a separate page alone)

Introduction to the instructional plan (on a separate page - The introduction, which is not labeled, begins on the line following the paper title).  Type the title of the paper.  The title of the paper (in uppercase and lowercase letters) is centered on the first line below the manuscript page header.  Include a highly and clear:
· Introduction with at least three major points that will be discussed.
· Statement indicating the purpose of the instructional plan.

· Statement indicating three reasons for using technology-based instruction in the classroom.

· Definition of all major concepts included in the introduction.  
Description of two articles (same page).  Include a highly clear:

· Evaluation of two articles (“empirical” article) you are using as a theoretical foundation of your instructional plan 

· Description of three ways in which the articles are related to the instructional plan (indicate the purpose of the study, its hypothesis, participants, most significant or relevant instruments used, results, conclusions, and indicate how the study is related to your instructional plan (four to five paragraphs only)).

Description of a Pedagogical Method (same page).  Include a highly clear:

· Description of three characteristics of the teaching method (e.g., scaffolding, cooperative learning, shaping, modeling, discovery learning, constructivist approach, direct instruction, workshop model) that will guide your instruction while conducting the lesson plan. 
· Provide three reasons you had for selecting this particular method (two paragraphs only).

Full-description of the instructional plan (same page).  Include a highly clear:

· Summarize the Unit.

· Explanation and rationale (at least three) for using a particular technology-based instruction.

· Description of three advantages of using a particular instructional plan.

· Description of the instructional environment and the students with at least 7 descriptors.  
· Description of one of the two lesson plans in a narrative format and include the lesson plan as an appendix.  Include the other lesson plan for the same Unit as an appendix, but do not discuss the second one in the body of the Instructional Plan Paper.  The lesson plans must include indications about how you will integrate multicultural education while you are teaching the lessons.
· Describe how you will assess the students’ comprehension of the lesson (include the instrument used as a appendix)
· Discuss how students’ level of motivation will be assessed (include the instrument you will use).
· Discuss how students’ self-monitoring of progress on the tasks will be assessed (include the instrument you will use)
· Discuss what recommendations are given to the students to maintain a high level of self-efficacy while they are doing the homework at home.
· Discuss how students will be helped to set goal to secure the homework completion.

· Discuss how students will be helped to delay gratification at home while they do the homework.

Post-Instruction’s Self-evaluation of the Teaching Effectiveness (same page; In this part, refer to the lesson plan in past tense)
· State at least three strengths and two limitations of the instructional plan (two paragraphs).

· Explain how the lesson will be modified to enhance the learning experience of students with special needs.

· Explain how the lesson will be modified to enhance the learning experience of students with diverse cultural background.

· Explain how the lesson will be modified to enhance the learning experience of students with English as their second language.

Discussion (same page).  In this part, refer to the lesson plan in past tense.  Clearly:

· State at least three highly and clear points derived from the instructional plan (two paragraphs).  What did you learn?
Educational Implications (same page).  Include highly clear:

· Implications (3) for teachers (e.g., explain how the instructional plan with technology-based applications would  enhance teaching effectiveness - one paragraph)

· Implications (3) for students (e.g., explain how the instructional plan with technology-based applications would enhance the learning experience of the students - one paragraph)
· Three implications for individual and group differences and students with special educational needs.
· Three implications for his/her future teaching career.  
References (on a separate page) 

· Include all the books or articles you cited.

· Include the web pages of the program you used.

Note:  The reference section begins on a new page. The heading is centered on the first line below the manuscript page header. The references (with hanging indent) begin on the line following the references heading.  Entries are organized alphabetically by surnames of first authors. 

Two examples of references from the Internet:

Hegelian, D., & Harris, M. L. (2000). APA style essentials. Retrieved May 18, 2000 from Vanguard University, Department of Psychology Web site:  http://www.vanguard.edu/faculty/ddegelman/index.cfm?doc_id=796

Appendixes (on a separate page)

· Appendix A.  Instructional Plan (on a separate page)

· Appendix B.  Home-page of the website (on a separate page)

· Appendix C.  Home-page of the program (on a separate page)
· Add the other appendixes and label them appropriately
Mini Lesson Presentation.  This assignment requires that each group of students prepare a Technology-based Mini Lesson Presentation based on their Technology-based Instructional Plan.  Each group will present on a given day (see the page of the course schedule) for approximately 12 minutes.  Individual presentations will have to be made in the computer laboratory with a LCD projection device and a desktop/laptop computer.  Technology-based presentation requirements have been provided in this syllabus.  Examples of instructional plan presentations are available in our Yahoo account.  
· The students will form groups to create a mini-lesson plan in which they will simulate that they are teaching.

· The students will teach the mini-lesson by emphasizing one of the teaching method (e.g., modeling, shaping, cooperative learning, scaffolding, discovery learning).
· The students will use the PowerPoint program to assist themselves during the mini-lesson.
· During the mini-lesson, the other students in our class will function as your students.
10.  COURSE EVALUATION:

Table 2 displays the course evaluation, the percent of each component counts toward the final course grade, and their correspondence with the QC-Seven Principles. Three E’s, and INTASC Standards. 

11.  CODE OF CONDUCT:

Each student will be required to write and sign a code of conduct statement indicating that all the material submitted to the instructor is the student’s original work. 

Table 2.  Assessment of the Course and Their Correspondence with the QC-Seven Principles and NCATE Standards

	Assessment of the Final Course Grade
	Percent (weight) toward the Final Grade
	Correspondence with the Education Unit Core Values, QC-7 Principles, and INTASC

	Mid term exam
	25
	Equity, Excellence, & Ethics
QC-7 Principles:  1, 2, 3, 4, & 5

INTASC 1, 2, 3, 4, 5, 6, 7, 8, & 9



	Reflective Paper
	25
	

	Class Activities
	10
	

	Mini Lesson Presentation
	10
	

	Instructional Plan Paper
	30
	

	Grade Equivalencies

                        A+ = 97-100                       B+ = 87-89                        C+ = 77-79                       D+ = 67-69

                        A =   93-96                          B =   83-86                        C =   73-76                       D   = 60-66

                        A- = 90-92                           B- = 80-82                        C- =  70-72                       F    =  0-59




SPRING 2007 Tentative Schedule
	Date
	General Topic(s)
	Readings
	Tasks Due

	01/31/07
	Introduction to the course.  Introduction to Technology as a teaching tool
	
	

	02/07/07
	Effective lesson with implications for teaching diverse learners
Lesson Plan addressing the constructivist approach (scaffolding)
	Ch 7

Ch 2 & Ch 8
	Class Activity # 1

	02/14/07
	Lesson Plan addressing the constructivist approach (discovery learning)
	Ch 2 & Ch 8
	Class Activity # 2

	02/21/07
	Classes Follow a Monday Schedule

	02/28/07
	Lesson Plan addressing the constructivist approach (shaping)
	Ch 5 & Woolfolk: Ch 6, pp. 205-232
	Class Activity # 3

The signed letter to the Principal is due

	03/07/07
	Lesson Plan addressing the social cognitive approach (modeling)
	Ch 5 & Woolfolk: Ch 9
	Class Activity # 4

	03/14/07
	Lesson Plan: Student Diversity # 1
	Ch 4
	Class Activity # 5

	03/21/07
	Lesson Plan: Student Diversity # 2

Review for Midterm Exam
	Ch 4
	

	03/28/07
	Midterm Exam
	
	Ten (10) hours of field observation completed 

Class Activity # 6

	04/04/07
	SPRING RECESS

	04/11/07
	ONLINE CLASS
	
	Reflective Paper is due for peer review (required)

	04/18/07
	Lesson Plan: Motivation
	Ch 10
	Reflective Paper peer’s feedback is due (required)

Class Activity # 7

	04/25/07
	Classroom Management # 1
	Ch 11
	Reflective Paper is due

Class Activity # 8

	11/02/07
	Classroom Management # 2
	Ch 11
	Mini Lesson Presentations


	11/09/07
	Assessing Student Learning
	Ch 13
	Mini Lesson Presentations

	12/16/07
	Assessing Student Learning
	Ch 13
	Mini Lesson Presentations

Twenty (20) hours of field observation completed

	12/23/07
	Standardized Tests
	Ch 14
	Mini Lesson Presentations

	12/18/07
	Final Exam Week
	
	Mini Lesson Presentations 

Instructional Plan Paper is due


I. ADA Statement

Students with disabilities needing academic accommodation should: (1) register with and provide documentation to the Special Services Office, Kiely 171; (2) bring a letter to the instructor indicating the need for accommodation and what type.  This should be done during the first week of class. For more information about services available to Queens College students contact:  Pratik Patel, Special Services Office; 171 Kiely Hall; 718-997-5870 (8:00 a.m. to 5:00 p.m.). E-mail address: pratik_patel@qc.edu

II. Use of Candidate Work

All teacher education programs in New York State undergo periodic reviews by accreditation agencies and the state education department. For these purposes, samples of candidates’ work are made available to those professionals conducting the review.  Anonymity is assured under these circumstances.  If you do not wish to have your work made available for these purposes, please let the professor know before the start of the second class.  Your cooperation is greatly appreciated.
In addition, the instructor will keep the original or a copy of all of the work submitted to him by the students.  The instructor could use the students work for professional development, to help future student to learn, and for professional presentations.  Again, anonymity is assured under these circumstances.  If you do not wish to have your work made available for these purposes, please let the professor know before the start of the second class.  Your cooperation is greatly appreciated.
III. CUNY Policy on Academic Integrity

Academic Dishonesty is prohibited in The City University of New York and is punishable by penalties, including failing grades, suspension, and expulsion as provided at: http://qcpages.qc.cuny.edu/provost/policies/index.html.

Academic Dishonesty is prohibited in The City University of New York and is punishable by penalties, including failing grades, suspension, and expulsion, as provided herein.

Definitions and Examples of Academic Dishonesty

Cheating is the unauthorized use or attempted use of material, information, notes, study aids, devices or communication during an academic exercise.  The following are some examples of cheating, but by no means is it an exhaustive list:

• Copying from another student during an examination or allowing another to copy your work.

• Unauthorized collaboration on a take home assignment or examination.

• Using notes during a closed book examination.

• Taking an examination for another student, or asking or allowing another student to take an examination for you.

• Changing a graded exam and returning it for more credit.

• Submitting substantial portions of the same paper to more than one course without consulting with each instructor.

• Preparing answers or writing notes in a blue book (exam booklet) before an examination.

• Allowing others to research and write assigned papers or do assigned projects, including use of commercial term paper services.

• Giving assistance to acts of academic misconduct/ dishonesty.

• Fabricating data (all or in part).

• Submitting someone else’s work as your own.

• Unauthorized use during an examination of any electronic devices such as cell phones, palm pilots, computers or 

   other technologies to retrieve or send information.

Plagiarism is the act of presenting another person’s ideas, research or writings as your own.  The following are some examples of plagiarism, but by no means is it an exhaustive list:

• Copying another person’s actual words without the use of quotation marks and footnotes attributing the words to their source.

• Presenting another person’s ideas or theories in your own words without acknowledging the source.

• Using information that is not common knowledge without acknowledging the source.

• Failing to acknowledge collaborators on homework and laboratory assignments.

Internet plagiarism includes submitting downloaded term papers or parts of term papers, paraphrasing or copying information from the internet without citing the source, and “cutting & pasting” from various sources without proper attribution.

Obtaining Unfair Advantage is any activity that intentionally or unintentionally gives a student an unfair advantage in his/her academic work over another student.

The following are some examples of obtaining an unfair advantage, but by no means it is an exhaustive list:

• Stealing, reproducing, circulating or otherwise gaining advance access to examination materials.

• Depriving other students of access to library materials by stealing, destroying, defacing, or concealing them.

• Retaining, using or circulating examination materials which clearly indicate that they should be returned at the end of the exam.

• Intentionally obstructing or interfering with another student’s work.

Falsification of Records and Official Documents

The following are some examples of falsification, but by no means is it an exhaustive list:

• Forging signatures of authorization.

• Falsifying information on an official academic record.

• Falsifying information on an official document such as a grade report, letter of permission, drop/add form, ID card or 

  other college document.

Appendix A.   Holistic Scoring Criteria for the Mini Lesson Presentation

	Value
	Description

	TARGET

4
	This section of the presentation is well written, has no errors, and meets all the criteria.  All elements of this section are present, complete, appropriate, and accurate.



	ACCEPTABLE

3
	This section of the presentation is for the most part adequately written, has minimal errors, and meets most criteria.  Most elements of this section are present, complete, appropriate, and accurate.  Some of the details within the descriptions or components are unclear or missing.  One or more elements are not present or complete.



	EMERGING

2
	This section of the presentation is poorly written.  This section does not meet all of the criteria.  Most of elements or components of this section are not present.  The description or discussion is unsatisfactory.  Most elements in this section are not related to what was assigned and many elements are not accurate.



	UNACCEPTABLE

1
	This section of the presentation is unclearly written.  This section does not meet the criteria.  The elements or components of this section are not present.  The description or discussion is unacceptable.  The elements in this section are not related to what was assigned and many of them are not accurate.


Note.  This rubric will be applied to each of the sections of the mini-lesson presentation.  

Appendix B

RUBRIC FOR THE MINI LESSON PRESENTATION

The following list of characteristics is helpful in judging the content of the Technology-Based Instructional Plan Presentation.  If the instructional plan presentation clearly contains the characteristics, indicate “YES," otherwise indicated "NO."  Provide specific feedback and recommendations about how the instructional plan presentation could be improved.
	Characteristics
	Yes/

No
	Score
	Recommendations

	Title Page

Title of the paper

Name of the student


	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	Purpose of the Mini Lesson

State learning objective and orient the students to lesson.  

State what performance will be expected.


	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	Review Prerequisites

Have students recall from previous lesson.  

Go over any skills or concepts students need in order to understand the lesson.
	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	Present New Material

Teach the lesson, presenting information, giving examples, and demonstrating concepts.

Assess students’ motivational level and interest


	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	Conduct Learning Probes

Pose questions to the students to assess their level of understanding and correct misconceptions.


	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	Provide Independent Practice

Students practice new skills or use new information on their own or in groups.

Indicate how the students can monitor their independent practice by offering a learning strategy
	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained: 
	

	Assess Performance and Provide Feedback

Review independent practice and give feedback.


	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	Assign Homework

Assign homework for distributive practice and review.

Indicate how the students can set goals to secure the homework completion.

Indicate how the students can maintain motivation and self-monitor their homework while they are doing the homework.


	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	Last Page

Finish the presentation with an exciting and electrifying ending
	
	4 = Target

3 = Acceptable

2 = Emerging

1/0 = Unacceptable

Points Obtained:
	

	General Recommendations

Total Points Obtained: ___________



.

	Appendix C


	Queens College, Department of Secondary Education and Youth Services

SEYS 350; SPRING 2007

Dr. Héfer Bembenutty

Rubric for the Field Observation Reflective Paper

	Components of the Instructional Plan
	Target

4
	ACCEPTABLE

3
	Emerging

2
	UNACCEPTABLE

1 (or 0)

	Introduction

QC 7 Principles (1, 2, 4, & 6); Equity Excellence & Ethics
	Includes a highly and clear: 

· Introduction with at least three major points that will be discussed. 

· Statement indicating the purpose of the reflection paper.

· Definition of all major concepts included in the introduction.
	Includes a general: 

· Introduction with at least two major points that will be discussed. 

· Statement indicating the purpose of the instructional plan.

· Definition of most of the concepts included in the introduction.
	Includes an insufficient and/or unclear:

· Introduction with at least one major point that will be discussed. 

· Statement indicating the purpose of the reflection paper.

· Definition of just few of the concepts included in the introduction.
	The introduction does not contain the points that will be discussed, the purpose of the paper, and/or the definition of major concepts or contains them in a very unclear way.

	Score:
	Comments:

	School/Classroom Environment
QC 7 Principles (1, 2, 4, & 6) ; Equity Excellence & Ethics
	Includes a highly and clear:

· Description of the instructional environment and the students with at least 7 descriptors (e.g., name of the school, location of the school, grade level, number of students in the classroom, ethnicity).
	Includes a general:

· Description of the instructional environment and the students with at least 4 to 6 descriptors (e.g., name of the school, location of the school, grade level, number of students in the classroom, ethnicity).
	Includes an insufficient and/or unclear:

· Description of the instructional environment and the students with at least 1 to 3 descriptors (e.g., name of the school, location of the school, grade level, number of students in the classroom, ethnicity).
	A description of the school/classroom environment is missed or it is described in a very unclear way.

	Score:
	Comments: 

	Instructional objectives,/assessment
QC 7 Principles (1, 2, & 6) ; Equity Excellence & Ethics
	Includes a highly and clear:

· Description of the objectives of a particular lesson.

· Description of three ways in which the assessments were used and how they were linked to the instructional objectives.  

· Description of three ways in which the instructional objectives and assessments of the lesson could or could not enhance students’ learning experience.
	Includes a general:

· Description of the objectives of a particular lesson.

· Description of two ways in which the assessments were used and how they were linked to the instructional objectives.  
· Description of two ways in which the instructional objectives and assessments of the lesson could or could not enhance students’ learning experience.
	Includes an insufficient and/or unclear:

· Description of the objectives of a particular lesson.

· Description of one ways in which the assessments were used and how they were linked to the instructional objectives.  

· Description of one way in which the instructional objectives and assessments of the lesson could or could not enhance students’ learning experience.
	A description of instructional objectives and assessment and its applications to students’ learning experience in the classroom is missed or is included in a very unclear way.

	Score:
	Comments:



	LESSON PLAN (SCAFFOLDING) 

QC 7 Principles (1, 2, & 6); Equity Excellence & Ethics
	Includes a highly and clear:

· Description of an instructional approach used by the classroom teacher (i.e., scaffolding).
· Description of three ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of three ways in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	Includes a general:

· Description of an instructional approach used by the classroom teacher (i.e., scaffolding).
· Description of two ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of two ways in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	Includes an insufficient and/or unclear:

· Description of an instructional approach used by the classroom teacher (i.e., scaffolding).
· Description of two ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of one way in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	A description of an approach to instruction and its applications to students’ learning is missed or ins included in a very unclear way.

	Score:
	Comments:


	LESSON PLAN (DISCOVERY LEARNING) 

QC 7 Principles (1, 2, & 6); Equity Excellence & Ethics
	Includes a highly and clear:

· Description of an instructional approach used by the classroom teacher (i.e., discovery learning).
· Description of three ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of three ways in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	Includes a general:

· Description of an instructional approach used by the classroom teacher (i.e., discovery learning).
· Description of two ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of two ways in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	Includes an insufficient and/or unclear:

· Description of an instructional approach used by the classroom teacher (i.e., discovery learning).
· Description of two ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of one way in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	A description of an approach to instruction and its applications to students’ learning is missed or ins included in a very unclear way.

	Score:
	Comments:

	LESSON PLAN (SHAPING) 

QC 7 Principles (1, 2, & 6); Equity Excellence & Ethics
	Includes a highly and clear:

· Description of an instructional approach used by the classroom teacher (i.e., shaping).
· Description of three ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of three ways in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	Includes a general:

· Description of an instructional approach used by the classroom teacher (i.e., shaping).
· Description of two ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of two ways in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	Includes an insufficient and/or unclear:

· Description of an instructional approach used by the classroom teacher (i.e., shaping).
· Description of two ways in which the teacher’s instructional approach is similar (or not) to those suggested in the textbook. 
· Description of one way in which the instructional approach could or could not enhance students’ learning experience.
· Revise a lesson plan
· Address multicultural education
	A description of an approach to instruction and its applications to students’ learning is missed or ins included in a very unclear way.

	Score
	Comments:



	Philosophy of teaching

QC 7 Principles (1, 2, 4, & 6); Equity Excellence & Ethics
	Includes a highly and clear:

· Statement of your philosophy of teaching.

· Use of the terminology learned in class
	Includes a general:

· Statement of your philosophy of teaching.

· Use of the terminology learned in class
	Includes an insufficient and/or unclear:

· Statement of your philosophy of teaching.

· Use of the terminology learned in class
	A description of the philosophy of teaching is missed or included in a very unclear way.

	Score
	Comments:



	Conclusion

QC 7 Principles (1, 2, 4, & 6); NCATE (1 & 2); Equity Excellence & Ethics
	Includes a highly and clear:

· Restatement of the purpose of the reflection paper.

· Conclusion containing three points derived and sustained by the issues discussed in the reflection paper.
	Includes a general:

· Restatement of the purpose of the reflection paper.

· Conclusion containing two points derived and sustained by the issues discussed in the reflection paper.
	Includes an insufficient and/or unclear:
· Restatement of the purpose of the reflection paper.

· Conclusion containing one point derived and sustained by the issues discussed in the reflection paper.
	A conclusion is not included or is included in a very unclear way.

	Score:
	Comments:


Appendix D

	Queens College, Department of Secondary Education and Youth Services

SEYS 350; SPRING 2007

Professor Héfer Bembenutty

Rubric for the Technological, Instructional, and Learning Plan
Acknowledgment:  This rubric was adapted from a Technology-based Instructional Plan developed by Dr. Alpana Bhattacharya

	Components of the Instructional Plan
	TARGET

4
	ACCEPTABLE

3
	EMERGING

2
	UNACCEPTABLE

1 (or 0)

	Introduction

QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes a highly and clear: 

· Introduction with at least three major points that will be discussed. 

· Statement indicating the purpose of the instructional plan.

· Statement indicating three reasons for using technology-based instruction in the classroom.

· Definition of all major concepts included in the introduction.
	Includes a general: 

· Introduction with at least two major points that will be discussed. 

· Statement indicating the purpose of the instructional plan.

· Statement indicating at least two reasons for using technology-based instruction in the classroom.

· Definition of all major (or most of the) concepts included in the introduction.
	Includes an insufficient and/or unclear:

· Introduction with at least one major point that will be discussed. 

· Statement indicating the purpose of the instructional plan.

· Statement indicating at least one reason for using technology-based instruction in the classroom.

· Definition of all major (or most of the) concepts included in the introduction.
	The introduction does not contain an indication of the points that will be discussed, the purpose of the instructional plan, its rationale, and the definition of major concepts or contains them in a very unclear way.

	Score:
	Comments:

	Full description of two articles

QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes a highly and clear:

· Evaluation of two empirical articles.  

· Description of three ways in which the articles are related to the instructional plan.
	Includes a general:

· Evaluation of two empirical articles.  

· Description of two ways in which the articles are related to the instructional plan.
	Includes an insufficient and/or unclear:

· Evaluation of two empirical articles.

· Description of two ways in which the articles are related to the instructional plan.
	A description of two articles is messed or discussed them in a very unclear way.

	Score:
	Comments: 
	
	
	

	Full description of a teaching method
QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes highly and clear:

· Description of a teaching method that will guide the instructional plan.

· Description of three advantages of using this particular method.
	Includes a general:

· Description of a teaching method that will guide the instructional plan.

· Description of three advantages of using this particular method.
	Includes an insufficient and/or unclear:

· Description of a teaching method that will guide the instructional plan.

· Description of three advantages of using this particular method.
	The description of the instructional method is not included or is included in a very unclear way

	Score:
	Comments: 

	Full description of the instructional plan

QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes highly and clear:

· Explanations and rationales (at least three) for using a particular technology-based instruction.

· Description of three advantages of using a particular instructional plan.

· Description of the instructional environment and the students with at least 5 descriptors.  
· Description of the instructional plan (lesson plan) in a narrative format and includes the lesson plan as an appendix.

· Description of the technology-based applications/material.
	Includes a general:

· Explanation and rationale (at least two) for using a particular technology-based instruction.

· Description of two advantages of using a particular instructional plan.

· Description of the instructional environment and the students with at least 4 descriptors.  
· Description of the instructional plan (lesson plan) in a narrative format and includes the lesson plan as an appendix.

· Description of the technology-based applications/material.
	Includes an insufficient and/or unclear:

· Explanation and rationale (at least one) for using a particular technology-based instruction.

· Description of at least one advantages of using a particular instructional plan.

· Description of the instructional environment and the students with at least 3 descriptors.  
· Description of the instructional plan (lesson plan) in a narrative format and includes the lesson plan as an appendix.
	The description of the instructional plan is not included or is included in a very unclear way

	Score:
	Comments:

	Post-instruction self-evaluation of the teaching effectiveness

QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes highly and clear:

· Discussion of the strengths and limitations of the lesson.

· Description of how the lesson could be modified to enhance the learning experience of students with special needs, diverse cultural background, and second language learners.


	Includes a general:

· Discussion of the strengths and limitations of the lesson.

· Description of how the lesson could be modified to enhance the learning experience of students with special needs, diverse cultural background, and second language learners.


	Includes an insufficient and/or unclear:

· Discussion of the strengths and limitations of the lesson.

· Description of how the lesson could be modified to enhance the learning experience of students with special needs, diverse cultural background, and second language learners.


	The description of the post-instruction self-evaluation is not included or is included in a very unclear way

	Score:
	Comments:


	
	
	

	Discussion

QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes a highly and clear discussion with:

· At least three highly and clear points derived from the instructional plan.  

· At least three strengths and two limitations of the instructional plan.
	Includes a general discussion with:

· At least two points derived from the instructional plan.

· At least two strengths and two limitations of the instructional plan.
	Includes an insufficient and/or unclear discussion with:

· At least one point derived from the instructional plan.

· At least one strength and one limitation of the instructional plan. 
	A discussion with points derived from the instructional plan is not included or is included in a very unclear way.

	Score:
	Comments:



	Educational Implications

QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes highly and clear discussion of:

· Three implications for teachers.

· Three implications for students

· Three implications for individual and group differences and students with special educational needs.

· Three implications for his/her future teaching career.
	Includes a general discussion of:

· At least two implications for teachers.

· At least two implications for students.

· At least two implications for individual and group differences and students with special educational needs.

· At least two implications for his/her future teaching career.
	Includes an insufficient and/or unclear discussion of:

· Implications for teachers (and/or includes just one implication).

· Implications for students (and/or includes just one implication).

· Implications for individual and group differences and students with special educational needs (and/or includes just one implication).

· Implications for his/her future teaching career (and/or includes just one implication).
	The educational implications are not discussed or are discussed in a very unclear way.

	Score:
	Comments:

	References

QC 7 Principles (1, 2, 4, & 7); Equity Excellence & Ethics
	Includes:

· All the references of articles discussed.

· All the references of websites.
	Includes:

· Most of the references of articles discussed.

· Most of the references of websites.
	Includes:

· Few of the references of articles discussed.

· Few of the references of websites.
	The references are not included or are included in a very unclear way.

	Score
	Comments:

	Appendixes

QC 7 Principles (1, 2, 4, 6, & 7); Equity Excellence & Ethics
	Includes a complete and accurate:

· Appendix containing the lesson plans with all of the components indicated in the textbook.
	Includes an acceptable:

· Appendix containing the lesson plans with most of the components indicated in the textbook.
	Includes an unacceptable:

· Appendix containing the lesson plans with just few of the components indicated in the textbook.
	The appendixes are not included or are included in a very unclear way.

	
	Includes a copy of the appendixes containing the home page of the websites used in the instructional plan.
	

	Score:
	Comments:




Appendix E.  Queens College-Seven Principles for Educators Preparation
These principles are consistent with the National Council for Accreditation of Teacher Education (NCATE) Standards for teacher candidates (see Appendix X).  The QC-Seven Principles represent the 

conceptual framework that guides the shared vision with respect to the education of teacher candidates.  The conceptual framework, as reflected in the QC-Seven Principles provides directions related to course content 

and implementation, candidates assessment, performance and proficiencies, instructional tools and procedure, and evidence of validity and reliability of educational programs.  

The QC-Seven Principles guide QC effort to comply with the NCATE Standards.  The principles serve as the criteria used to evaluate how effective QC complies with the NCATE accreditation of schools, 

colleges, and departments of education.

Each of the QC-Seven Principles targets three different components associated with the proficiencies of teacher candidates at the end of their program:  Knowledge, Skill, and Disposition.  

Knowledge refers to those aspects of learning and training in which teacher candidates demonstrate understanding and comprehension the professional role of their specific discipline, the principles and 

theories that guide their professional discipline, and the assessment tools used in their discipline.  

Skills refer to “the ability to use content, professional, and pedagogical knowledge effectively and readily in diverse teaching settings in a manner that ensures that all students are learning.”  

Disposition refers to “the values, commitments, and professional ethics that influence behaviors toward students, families, colleagues, and communities and affect students learning, motivation, and development as well 

as the educator’s own professional growth.  Dispositions are guided by beliefs and attitudes related to values such as caring, fairness, honesty, responsibility, and social justice.  For example, they might include a belief 

that all students can learn, a vision of high and challenging standards, or a commitment to a safe and supportive learning environment.”
Queens College-Seven Principles for Educators Preparation
	Principle
	Level
	Definition

	1.

Discipline Specific

Competencies


	Knowledge
	Understand in both depth and breadth, as appropriate to the candidate’s professional role, the body of knowledge that constitutes the relevant specialty be it a subject (e.g., Mathematics), level (e.g., Early Childhood), specialization (e.g., TESOL), or support (e.g., School Psychology). This knowledge includes history of the field, major theories and concepts, facts and structure of knowledge, as well as ways of knowing, all of which form the material discussed by experts in the area.

	
	Skill
	Demonstrate the ability to explain knowledge of the specialty area at the various levels appropriate to students, colleagues, parents, professors, and other educational stakeholders.

	
	Disposition
	Value each specialty as an important area of human knowledge, communicating that knowledge to others, and keeping abreast of advances in the field.

	2.  

Learning & Development
	Knowledge
	Understand major theories of learning, both general and specific to candidates’ specialties and the developmental levels of learners.

	
	Skill
	Demonstrate the ability to base practice on developmental, learning and psychological theories.

	
	Disposition
	Value the role of developmental, learning and psychological theory as a foundation for good practice.

	3.

Families & Urban Communities
	Knowledge
	Understand that partnerships with families and communities support students’ success at school.  Understand the roles students’ family backgrounds play in their education.  Understand that family and community resources can contribute to students’ learning and well being.

	
	Skill
	Demonstrate the ability to develop partnerships with families and communities to create optimal learning environments for students.  Demonstrate appropriate use of family and community resources to improve students’ learning and well being.

	
	Disposition
	Value school partnerships with families and communities as critical to student achievement.  Value and respect family and community members.

	4.

Equity:

Diversity & Inclusion; Democracy

Social Justice
	Knowledge
	Understand that differences in culture, language, and ability are to be respected and enrich learning and well being.  Understand that democratic schools and classrooms foster respect and support learning.  Understand the role of schools in preparing students to participate in a democratic society and understand the ideals of social justice as a foundation for democracy.  

	
	Skill
	Demonstrate the ability to create inclusive learning environments that respond to differences in language, culture, ability, experience, and interests of students and where students learn to function in democratic institutions and bring about greater social justice. 

	
	Disposition
	Value diversity as an enriching component of learning communities, democratic decision-making and political participation in classrooms, schools, and communities, and social justice as vital to an engaged citizenry.

	5.  

Language and Literacy
	Knowledge
	Understand common characteristics of human communication, particularly language and literacies and the principles by which they vary across communities.  Understand the basic principles of first and second language acquisition and literacy acculturation practices.

	
	Skill
	Demonstrate mastery of all elements of advanced literacy including Standard English and other languages as appropriate and the production and use of appropriate academic genres.  Demonstrate ways to support students’ learning of language and literacy.

	
	Disposition
	Value academic literacy (including Standard English and all generic norms) as the medium appropriate to formal communication.  Value vernacular literacies and language varieties as valuable parts of students’ communicative cultural repertoires.

	6.  

Curriculum, Instruction and Assessment
	Knowledge
	Understand the major theories, principles, concepts, and practices of curriculum, instruction, and assessment as applicable to teaching and learning of students in various classroom and school settings.

	
	Skill
	Demonstrate the ability to select and use diverse curricula, instructional approaches, and assessment measures to support and enhance teaching and learning of students with diverse needs

	
	Disposition
	Value the use of different instructional approaches and assessment procedures in the process of teaching and learning of students in various classrooms and school settings. 

	7.  

Technology
	Knowledge
	Understand the basic operations and underlying concepts of current technologies and their potential used within the classroom and school to support and enhance both teaching and learning.

	
	Skill
	Demonstrate the ability to use technology for communication, classroom organization, instruction, and information.

	
	Disposition
	Value technology as a potential tool to open the world of knowledge and information to all learners.


Appendix F

Queens College Education Unit’s

Conceptual Framework (a brief overview)

Queens College’s mission is to prepare a diverse student body to become leading citizens of an increasingly global society by offering a rigorous education in the liberal arts, sciences, and a variety of professional programs. The College recognizes as well its historic responsibility for providing high quality programs for the pre-service and in-service education of teachers and educational professionals.

The Education Unit’s Vision Statement reflects shared beliefs and ideals that can be observed through its mission, core values, and principles. 

	The Education Unit Vision Statement

	Queens College is dedicated to preparing highly competent educational professionals for diverse urban communities. Our aim is for our graduates to:

· Build nurturing learning communities in which all students engage in challenging curricula.

· Involve students in democratic processes and in responding to the demands of a global society.

· Focus on the consistent improvement and renewal of education in diverse urban communities through reflective practice.


	The Education Unit Mission Statement

	The Education Unit at Queens College of the City University of New York prepares compassionate and knowledgeable professionals to work in diverse urban educational settings. Our mission is to prepare candidates to be life-long learners capable of reflection, problem solving, synthesizing, evaluating, and applying knowledge.

Our programs are built on content knowledge obtained in academically rigorous courses and programs in the liberal arts and sciences. Our programs combine strong philosophical foundations, evidence-based best practices, and urban culturally diverse field experiences. Our graduates are taught to have high expectations for all learners and work as change agents in schools to foster nurturing and challenging learning communities that respect and honor diversity and promote democratic practices.

As educational professionals, our graduates are prepared to nurture and challenge all learners and build inclusive learning communities that produce responsible, productive, and caring citizens within our global community.


The Queens College Education Unit is dedicated to promoting Equity, Excellence, and Ethics in urban schools and communities. These Core Values are the foundation of the Unit’s Conceptual Framework.

	The Education Unit’s Core Values

	· Equity. The Education Unit is committed to preparing teachers and educational professionals who build inclusive communities that nurture and challenge all learners.

· Excellence. The Education Unit is committed to preparing teachers and educational professionals who demonstrate professionalism, scholarship, efficacy, and evidence-based and reflective practice.

· Ethics. The Education Unit is committed to preparing teachers and educational professionals who value diversity, democracy, and social justice.


Based on the Core Values, the Education developed seven principles each of which addresses areas of knowledge, skill, and disposition [values].  

	The Seven QC Education Unit’s Principles

	1) Discipline-Specific Competencies                                                                                           5) Language and Literacy

2) Learning and Development                                                                                                      6) Curriculum Instruction and Assessment

3) Families and Urban Communities                                                                                            7) Technology

4) Diversity and Inclusion: Democracy and Social Justice


Commitment to Diversity

The Unit’s Conceptual Framework: “promoting Equity, Excellence, and Ethics in urban schools and communities” and its’ Core Values of Equity, Excellence, and Ethics embody a commitment to diversity.   In this context, diversity is believed to present rich opportunities to create communities and learning environments that allow all learners to see things from multiple vantage points, thus broadening their own worldviews.  In addition, nurturing and supportive classroom communities embody principles of democracy and social justice that honor the diversity of all community members while simultaneously engaging and challenging each student.  Diversity also means a commitment to using students’ strengths and diversity as valuable and positive learning assets.

Commitment to Technology
The Education Unit is committed to developing the knowledge, skills, and dispositions of candidates in relation to technology so that they can respond to the demands of a global society and use technology to prepare P-12 students to become global citizens. Technology is used by our candidates to nurture and challenge each learner by empowering P-12 students to recognize and solve problems, comprehend and construct mental models of new concepts, set goals, and regulate their own learning. More specifically, technology can be used to bring exciting curricula based on real world problems to the classroom. It provides scaffolds and tools to enhance learning giving students and teachers more opportunities for feedback, reflection and revision. It also builds local and global communities that include teachers, students, parents, and practicing scientists and other professionals.
Appendix G

INTASC Principles

Interstate New Teachers Assessment and Support Consortium
	Principle 1:
	Making content meaningful
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of subject matter meaningful for students.

	Principle 2:
	Child development and learning theory
The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social, and personal development.

	Principle 3:
	Learning styles/diversity
The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	Principle 4:
	Instructional strategies/problem solving
The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	Principle 5:
	Motivation and behavior
The teacher uses an understanding individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagements in learning, and self-motivation.

	Principle 6:
	Communication/knowledge
The teacher uses knowledge of effective verbal, nonverbal and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

	Principle 7:
	Planning for instruction
The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

	Principle 8:
	Assessment
The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

	Principle 9:
	Professional growth/reflection
The teacher is a reflective practitioner who continually evaluates the effects of his or her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

	Principle 10:
	Interpersonal relationships
The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.
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